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ABSTRACT

Background & Aim: University students
experience a wide range of challenges in their
academic and personal lives which can later escalate
to mental stress and anxiety disorders, ultimately
preventing them from reaching their milestones.
This study therefore aimed to explore the academic,
personal and mental health needs of students at
ridgeway campus of the University of Zambia.

Methods: The researchers utilized Qualitative
research method that used an interpretive
phenomenological study design. It involved face to
face interviews with Nine (9) students admitted in
various schools at Ridgeway Campus of the
University of Zambia. Thematic analysis was used
to analyse the data.
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Results: The themes derived from the data included:
Campus Adjustment Challenges, Study logistical
constraints, need for adequate infrastructure and
proposed solutions to management. Students
mentioned the need for money, electronic devices
such as laptops and smartphones for academic
purposes; accommodation, counselling services,
enhanced support from lecturers and increased
psychological stress which leads to depression as the
main mental condition. Participants suggested
encouraging entrepreneurship ventures for students,
as well as having a support unit in the school with
improved student communication as ways for the
University to assist them.

Conclusion: Addressing student needs at the
University of Zambia will enhance student
performance and mental health wellbeing.
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INTRODUCTION

Globally, children's milestones and goals focus on
achieving tertiary education in-order for them to
reach their full potentials in life. Tertiary education
becomes the aim of every student from the time they
are enrolled in primary school such that gaining
admittance to a university or college becomes the
pinnacle for this achievement. University education
ensures that the individual gains knowledge,
attitudes and skills that will make them better
versions of themselves; not only academically but
socially as well** Enrolment into a university is a
great achievement and every family celebrates this
greatachievement.

Once enrolled, students are faced with a new social
environment with more freedom and less
supervision from a spouse or parent. The student
may feel a sense of independence for the first time,
as well as feelings of homesickness, adaptation
difficulties, isolation, inadequacy and loneliness’.
Furthermore, students are expected to adapt to their
new role quickly leading to added stress, anxiety,
depression and a feeling of being overwhelmed as
they try to navigate this new experience on their
Own4,5,6.

In addition, Mallman and Lee in 2017 discovered
that even though older students have problems as
well, young adult students aged between 20 and 30
feel the isolation more strongly than other students.
This was attributed to the fact that these students do
not feel as though they are part of the university
culture, thereby making it difficult for universities
to find ways of meeting and supporting the needs of
these young adult students.

Students also experience socio-economic hardships
due to inadequate funds to meet their daily social
needs such as food, clothes, recreation and
accommodation. These socio-economic hardships
result in poor academic performance due to split
concentration towards their academic pursuits due
to poor study skills and class attendance. They may
also have feelings of inadequacy and lack of social
support which will negatively affect their ability to

achieve a good university education and have good
psychological or mental health during the period of
training®®***

These negative feelings and problems cause direct
effects on students' ability to succeed at the
University. Those students who are experiencing
various academic problems such as examination
stress, anxiety during tests, problems with
continuous assignments, unrealistic expectations
about academic success or failure or an inability to
understand the subjects they are taught™ may also
have problems with time management™

Students who are unable to meet the demands of
university education may further experience, social
isolation and psychological distress due to poor
academic performance. When all these factors are
put into a context that meet students' individual
needs, the end result will be a greater product and the
solutions created will be more effective.

It is, therefore, important for students to have access
to social networks including study groups. Dryer et
al., (2016)" noted these social networks at learning
institutions inevitably lead to improved learning
outcomes and self-efficacy beliefs.

Another study conducted by Goodman in 2017* in
the United States of America (USA) concluded that
the university period presents the best
developmental context to equip students with
lifelong skills for good mental health and wellbeing.

There has been growing evidence indicating that
mental health disorders are at an increase among
university students worldwide, especially among
women™**,

Mental distress is one of the commonest mental
health issue affecting students in universities
characterised by an amalgamation of symptoms that
include complaints of feeling sad, worried, tense or
angry”. There is, therefore, a great need for
universities to increase the number of students who
access help especially if the services are offered and
available.

309



Medical Journal of Zambia, Vol. 53 (2): 308 - 322 (2026)

In the United Kingdom (UK) and USA, studies
show that the commonest causes of mental health
distress among students included loneliness,
academic stress and childhood traumas which
become evident after beginning university
training™; most likely as a result of increased
academic pressure. This may lead to one of the
commonest psychiatric disorders found among
college students which is also known as alcohol use
disorder. The increase in the number of students
suffering from alcohol use disorder forces
universities to emphasise on prevention strategies
such as creating counselling units that are manned
by qualified Psychosocial Counsellors. These
counsellors will provide adequate counselling and
guidance to the students within university
environments®.

A study was conducted in 2016 to assess
counselling needs of medical students at the Ahvaz
Jundishapur University of Medical Sciences in Iran
where they found that the most important
counselling needs included educational, personal,
mental/emotional, family/marriage and
occupational needs, depending on the gender and
age of the student™. If students' needs are not
attended to adequately, they affect students'
educational performance, scientific levels and
proficiency; including their efficiency in practice
and consequently this will create problems in their
service delivery on completion of their studies. This
demonstrates that guidance and counselling plus
meeting students' needs should be considered as an
essential component of a student's life at
universities™,

Furthermore, researchers have suggested that all
interventions developed to meet students' needs
should be targeted at individual student needs and
personality traits™. Those counsellors who are given
an opportunity to counsel students should all use the
gathered information during the sessions to regulate
student's behaviour depending on individual
traits®*. The drawback found with guidance and
counselling is that most students may not want to
seek assistance when dealing with their problems®.

In a study performed in the UK™ on students' mental
health: some answers and more questions; authors
established that reducing stigma increases health
seeking behaviour among students; which may
encourage students to seek help when they need it.

Sub regionally, in Ethiopia, authors® conducted
research to assess the prevalence of mental distress
among undergraduate students. The authors
discovered that in most universities there is a higher
prevalence of students with mental distress and that
barriers exist which affect students' access to
professional mental health care even when it is
available.

The research has further identified that students have
different needs that may need different and
appropriate advice to solve. Universities therefore,
should endeavor to make and implement strategic
plans to provide care that is aimed at training
students to the fullest degree in all aspects of their
lives.

Advising students in their personal and group
relationships assists them to identify their talents,
interests, future learning styles and to further
educate them on how to develop their problem-
solving skills for all their future decision-making
opportunities™.

Research has shown that most of the educational
programs focus on their own needs and that
university curricula often ignore students' needs;
making any attempt by the university to care for
students to be inaccurate and ineffective.

Higher institutions such as universities use test
scores as a good indicator of student's success but in
2022, Moussa and Ali”’, suggested that universities
should also emphasise on the student's
psychological wellbeing, including their level of
satisfaction with their life and school, as measure of
their academic success. This produces a more
rounded indicator of academic success among
students”; as psychological wellbeing and life
satisfaction form a foundation for educational
growth. It also forms the students' over-all
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psychological modification during all their
university years®. Universities could also come up
with other interventions such as having a faculty
advisor. This person becomes the first point of
contact for the student in order to encourage open
communication between the school and the
individual students. The advisors would be
specifically available to assist students identify their
interests, talents and to identify ways for students to
adjust to university environment so that they reach
their goals®.

The advisors should be easily accessible to foster
good student-advisor relationship with open content
sharing and communication channels.

It has been found that when the faculty support is
provided adequately, there is a reduction in attrition
rates of students”. Future interventions and policies
could therefore be targeted towards universities
being able to provide all students with all their basic
needs for them to succeed academically™.
Nationally, at the University of Zambia (UNZA)
researchers have identified different challenges that
affect students' which university staff should be able
to identify and solve. UNZA students have
identified lack of supervision and guidance during
teaching practice™, help with use of social media as
a tool for lifelong learning” and the need for
vocational or career counselling® as vital to a
student academic wellbeing. Researchers further
discovered that, the use of social media does assist
UNZA students to enhance social interactions
among themselves.

On the other hand, there still exist glaring policy
gaps in Zambia which prevent effective
implementation of set plans by universities. The
hinderances include poor provision of funding,
human resource and infrastructure needed to
enhance support of student's mental health,
academic and personal needs**. The lack leads to
most schools having no staff to counsel students to
assist them cope with academic, personal and
mental challenges which affect their ability to
achieve academic goals set. It is therefore important

that guidance and counselling needs are met to
enhance students' understanding of campus life, as
well as how to prioritise their time in order to ensure
that their non-academic pursuits do not distract them
from their academic studies™.

Different types of students require different
assistance from university faculty. Other researchers
found that at the University of Zambia, female
students need assistance with sexual harassment
issues™’; while male students require support with
combating betting addiction disorders® which is on
the rise at the institution. It is therefore of vital
importance for students' needs assessment and
demands to be carried out to better understand how to
care for students in order for them to attain their full
potential™.

Thus far, there is no study conducted at the
University of Zambia, Ridgeway Campus to assess
academic, personal and mental health needs of
students.

Materials and Methods
Study Design

The study design was a cross-sectional qualitative
design, using the phenomenological approach were
researchers attempted to understand the lived
experiences of students at the University of Zambia,
Ridgeway campus.

Study setting and population

The study population consists of students enrolled in
the various programmes in Schools within the
Ridgeway Campus. These programmes include
Environmental Health Science, Public Health
Sciences, Physiotherapy, Medicine and Pharmacy.
The study excluded postgraduate students as their
needs may differ from undergraduate students as
most are recent school leavers who are still
dependants.

Sample Size

A total of Nine (9) students were included in this
study based on data collection. The researchers noted
saturation when they identified that collection of
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more data provided no new information to explore
students' needs at UNZA. At this stage researchers
further understood that they had collected enough
data to answer the research question as no new
information was coming from the students.

Sampling Technique

Purposive sampling was used to select participants
and the researchers' targeted students enrolled at
Ridgeway campus to discover their academic,
personal and metal health needs.

Data Collection

The collection tool was an in-depth interview guide
developed by the researchers and it was validated
through continuous review by experts in qualitative
research. The researchers asked participants to
describe their academic, mental health and personal
needs and responses were coded and data repeatedly
compared with responses from the various
individuals to prevent shift in meaning. Face to face
in depth interviews were conducted using an in-
depth interview guide. A total of 9 participants were
selected until data saturation was reached indicating
that no new themes were emerging. An appointment
was made with the student, and a private room was
chosen for the interview. The students' responses
were recorded using an audio recorder.

Data Analysis

Data analysis was conducted manually and thematic
analysis was used to analyse the data using the
Braun and Clarke method®. The researchers
transcribed data verbatim in a word document,
familiarised themselves with the data, generated
codes, identified themes, reviewed the themes,
defined and renamed the themes, before finally
presenting the findings based on the stated themes.
Interpretation and synthesis of information was also
employed during the analysis process.

Positionality

As researchers working at UNZA as lecturers in the
school of nursing sciences, with backgrounds in
most areas of health specialities, we approached this

study on student's needs at UNZA, ridgeway
campus, with a focus on the identification of specific
academic, mental and personal needs.

Our experiences, gained through observing student
welfare practices of those we teach, while not
completely similar to those of the participants in this
study, shaped our view of the possible needs we
could identify from our participant. We were aware
that our experiences and observations within the
university as a result of our interactions with the
students, could have led us to making assumptions
on what students need and therefore we actively
strived to ensure that our experiences and
observations did not overshadow those of the
participants.

Research Rigor

The researchers ensured rigor through continuous
reflection and peer debriefing done throughout the
research process. They ensured that all the
individuals were involved in the collection of data
and detailed records of the research process were
maintained to ensure transparency. Transferability,
dependability and confirmability where also
followed to ensure trustworthiness of the research
findings.

Ethical Considerations

This research sought ethical approval from the
University of Zambia Biomedical Research Ethics
Committee and the National Health Research
Authority (NHRA) before having any contacts with
the respondents. Clearance was further sought from
the Deans of the Schools in order to gain access to
the selected students. Participants were informed of
the nature and purpose of the study both orally and in
written so that they can make informed decisions
regarding their participation. Written informed
consent was also obtained from all participants. The
right to withdraw from participation if the
participants felt like it was explained to participants
throughout the data collection processes.
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Confidentiality regarding the information obtained =~ RESULTS

was maintained and no names of participants were A total of 9 participants were successfully recruited
recorded anywhere for the purpose of  and interviewed at Ridgeway Campus, at the

confidentiality.

University of Zambia, until data saturation was
reached.

Table 1: Participants Demographic Information

Code | Age | Marital | Gender | Programme of study Year of Family Composition
Status Study

1 20 Single F Physiotherapy 3" Year Brother, sister, parents

2 25 Single M Environmental Health 5" year Extended Family

3 24 Single M Environmental Health 3" Year Nuclear family of 5

4 22 Single F Environmental Health 3" Year Only child, Extended

5 21 Single M Pharmacy 2" Year Extended Family

6 19 Single F Biomedical Sciences 2" Year Average Family

7 22 Single F Biomedical Sciences 2" Year Extended Family

8 22 Single F Pharmacy 2" Year Extended Family

9 31 Single M Environmental health 3" Year Extended Family

Table 1 shows that majority of the interviewed students were in the second year of study and they belonged to
afamily set up which was extended in nature.
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Table 2: Themes, Sub Themes and Quotes

Main Theme | Sub Themes Quote
Campus High Student “.... they can also introduce tutorials like we had at main
Adjustment academic self - | campus. At least this gives you chance to interact with your
Challenges reliance lecturers and your tutors in case maybe you don’t understand
anything in class since here we are a lot and not everyone is
free to ask questions™ (P5)
Lack of T recreation, | guess. You can’t be studying all the time.
recreation We need at least a free time to hang out with your friends and
facilities watch some tv and everything and like that. The other thing |
have noticed is that we don’t have a lot of recreation  here”
(P3)
No support ““I think students really need, like a support system. More
system for especially like aah mostly the second -year students during the
transition into | transition” (P1, P9)
the campus
Isolation and “There is this sort of subtle segregation .... like some are more
Segregation important in hospital than others so you tend to try to sort of
build a community among yourselves™ (P1)
Resource Gadgets to use | “Like the laptops and important phones, maybe for those that
Shortages for studying don’t have laptops phones can help them study effectively”
(P1, P2, P9)
Good student e need like places of study, you find that the library is too
spaces for far. Also, here you find that the classes are lo cked ----you don’t
study have anywhere to study from so you end up studying from a
room where there is noise” (P3, P4, P6, P7)
Financial “You know there is a saying that money answers all things. So
Challenges even as am a student, on campus | need clothes, | need to eat
properly. coz you can’t be studying without eating  properly.”
(P2)
Need for “l need to pay rentals. Coz | am ‘squatting’ | need to pay
adequate rentals. So, it is quite difficult even to buy certain things” (P2)
student
accommodation
Solutions to Student “Ask students questions like what their needs are so that you
campus involvement can know how well you can help them. Ask them also, in what
management way they want to be met. Because if you ask them that they will

bring their ideas. And if they bring their ideas and you follow
their ideas, they would be happy as well”” (P4)

“P1-P9” — Participant 1 to Participant 9
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Theme 1: Campus Adjustment Challenges

Most of the students interviewed are those that had
started their studies at the Great East Road Campus
of the University of Zambia and only moved to
Ridgeway campus after their examination results
for the second years. As most of the interviewed
students were those who started from great east
campus, they compared the two in their descriptions
onwhatwas needed.

Subtheme 1.1: High Student academic self-
reliance

Students mentioned that lecturers need to provide
guidance in students' academic learning more than
what is provided during lectures and clinical
practice demonstrations.

They felt that Ridgeway campus had bulky
workloads which caused excessive fatigue.
Furthermore, they felt that the lack of tutorials
which work better to improve close interactions
between lecturers and students are lacking thereby
leading to reduction in the enhancement of learning
experiences.

“.... they can also introduce tutorials like we had at
main campus. At least this gives you chance to
interact with your lecturers and your tutors in case
maybe you don't understand anything in class since
here we are a lot and not everyone is free to ask
questions” (P5)

Subtheme 1.2: Lack of recreation facilities

Participants mentioned a lack of places for
recreation and relaxation at the campus. They
mentioned a need for such areas as the campus
seemed more focussed on academic learning
affecting students' general psychological wellbeing.
As participant 3 stated:

recreation, | guess. You can't be studying
all the time. We need at least a free time to hang out
with your friends and watch some tv and everything
and like that. The other thing I have noticed is that
we don't have a lot of recreation here”

Students reported a lack of recreation facilities
where students can go to as the campus does not
have many restaurants or drinking facilities catering
to students.

Subtheme 1.3: No support system for the
transition into the campus

Furthermore, students reported experiencing
distress psychologically after being admitted into
their various programs at the campus. This is
because they needed assistance in dealing with the
disappointment of failure in getting into their first
chosen field:

I think students really need, like a support system.
More especially like aah mostly the second-year
students during the transition” (P1, P9)

The students suggested increasing provision of
counselling services in the campus support system
units which need to be set up as well. These would
assist student to express themselves and be able to
manage their frustrations better because sometimes
the home environment does not have adequate
support systems in place for them.

“And | feel that more counselling services should be
done to students......yes. because many are the times
that people fall into depression due to failing to
handle their mental health needs very well
I would say, counselling services should be a bit high
up. So that we are able to express ourselves more
freely” (P6, P9)

Theme 1.4: Isolation and Segregation

Students also noted that the campus lacked a general
community mind-set which could be transferred to
students thereby preventing issues of isolation and
segregation which happens. As one the participants
mentioned:

“There is this sort of subtle segregation .... like some
are more important in hospital than others so you
tend to try to sort of build a community among
yourselves™ (P1)

The university should therefore enhance
opportunities for students from different programs
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to work together so that they understand their

individual roles within the team.
Additionally, students mentioned differences in

backgrounds, personality and habits as one of the
contributing factors to increased isolation among the
students. Some of it is even self-imposed by the
students themselves.

“I have actually been a victim of those people who
are segregated......just to avoid certain things” (P3)

Participants stated that segregation, isolation and the
pressure of school leads to marked psychological
and mental distress such as depression. They
reported that as there are no resources for dealing
with these issues within the campus, students
continue to act strong even when they are not well.

Theme 2: Study Resource Shortages
Subtheme 2.1: Gadgets to use for studying

The absence of access to vital digital learning
resources like computers and cellphones was one of
the main issues mentioned by participants. Since the
majority of academic resources were available in
digital formats, accessing lecture notes, e-learning
platforms, and research databases became extremely
difficult for students without these devices.

“Like the laptops and important phones, maybe for
those that don't have laptops phones can help them
study effectively” (P1, P2, P9)

They mentioned that the classrooms also need
projectorsto be installed as well.

Subtheme 2.2: Good student spaces for study

Students thought that more spaces need to be
identified to use for studying purposes. They
mentioned that the library was too small to carter for
all students and far away from ridgeway campus for
students. They stated that they need better places to
study within the campus with adequate electric
outlets with good internet.

need like places of study, you find that the
library is too far. Also, here you find that the classes
are locked ----you don't have anywhere to study from

so you end up studying from a room where there is
noise” (P3, P4, P6,P7)

Students also expressed the need for aesthetically
pleasing outdoor spaces within the campus
environment where they can study, relax and
socializein.

Theme 2.3: Financial Challenges

Participants mentioned lack of money as one of
the major constraints affecting them during their
study at the campus. They stated poor family
situations, a lack of adequate accommodation
and delays in payment of bursaries as reasons for
this problem. Students mentioned that they
needed the money to pay their rents, buy food,
transport cost and even buying new clothes to
meet the demands for the formal attire required

atthe campus. As participant number 2 stated:
“You know there is a saying that money answers all
things. So even as am a student, on campus | need
clothes, | need to eat properly. coz you can't be
studying without eating properly.”

This sentiment was echoed to varied degrees by P3
and P8.

Theme 2.4: Need for adequate student
accommodation

Participants mentioned that the campus lacked
certain infrastructure which can be used by students
to enhance their study experience. These include
hostels for student accommodation, ablution blocks
and a Library big enough to accommodate all
students in the school who need to study. The
students further felt that the money that they use for
accommaodation payments outside the campus could
have been better used for purchasing materials for
study instead.

“I need to pay rentals. Coz | am 'squatting’ | need to
any rentals. So, itis quite difficult even to buy certain
things™ (P2)

Additionally, participant number 8 went on to add
that having hostels built would assist students access
free services offered by the university such as
internet, library services and study groups.
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“You can easily access internet from here but when
you are outside it becomes a challenge so we need as
many as they can to be accommodated so that they
are within the facility of the university.

The study revealed that most of the participants such
as P2, P4, P5, P7 and P8, were accommodated
outside the university premises where they pay
exorbitant amounts monthly which they cannot
afford, making the need for new hostel construction
to be urgent.

“l can talk about accommodation. It's really a
challenge because most of us don't have rooms and
we have to get into boarding houses and its quite
costly for our parents; and they have to pay for food
and accommodation and we are never getting
bursaries and never getting meal allowances that
we can use to pay for ourselves.” (P2)

Theme 3: Solutions to campus management

Students proposed solutions to management on how
they thought some of the identified needs could be
met. These solutions included asking students what
they need so that solutions can target student needs
and would therefore be more effective. Participants
also mentioned the need to lobby for funds in order
for more hostels to be built in order to improve the
accommodation deficits.

““Ask students questions like what their needs are so
that you can know how well you can help them. Ask
them also, in what way they want to be met. Because
if you ask them that they will bring their ideas. And
if they bring their ideas and you follow their ideas,
they would be happy as well”” (P4)

DISCUSSION

The study explored the academic, personal and
mental health needs of undergraduate students at
ridgeway campus, university of Zambia.

Results showed that students having difficulties to
adjust to the learning and social environment which
agrees with findings of an Ethiopian study by
Esmael, Ebrahim and Misganew in 2018". The
study confirmed that students, especially those in

the 1% year who experiences challenges with
adjustments once enrolled at the University/College.

The study is similar to findings in the current study as
most of the participants where in the 2™ year and had
just transferred from great east campus to ridgeway.
The failure of students to adjust can lead to poor
performance in their academic works as students will
not take their studies seriously because they will be
focussed on other issues unrelated to studies™.

Furthermore, students reported feelings of isolation
and segregation attributed to the differing study
programmes offered at the institution. Isolation and
segregation can have a negative effect on university
students' ability to adjust to the university
environment®, and leads to increased instances of
stress and anxiety, which ultimately cause mental
conditions such as depression.

The authors discovered that personality and
individual preferences do contribute to
psychological distress states in students which could
be attested by participants of the current study who
preferred to be alone because of differing interests
and backgrounds from students around them.

Students in the current study felt that the university
management was too hands off in their academic
teaching and therefore the learners felt unsupported
with increased academic self-reliance. Mwale,
Mwanza and Mweene (2024) conducted a similar
study in a public University of Zambia in the
Copperbelt province and found that improving
student support by institutions of learning assists
students to better cope with the pressures of student
life®. The authors used counselling to discover
challenges faced by students and found that
accommodation difficulties, lack of finances and
lack of feeling of belonging were some of the
highlighted challenges faced by students. Students in
the same study also suggested adding counselling
services for students as a way to address their needs.
These findings are similar to those found in the
current study.
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In the current study students reported a need for
gadgets such as laptops and advanced phones,
contrary to findings from a study conducted
elsewhere where students expressed appreciation for
online education, they received®. The need for such
equipment could have come about as a result of the
new technological shift of universities to online
teaching and provision of study materials using soft
copies since the COVID-19 pandemic coupled with
poor financial situations of the families where they
are from. A situation contrary to findings reported in
a Philippines' study most students reported being
able to afford such gadgets™.

On the other hand, when Lembani et al, in 2019,
conducted their study, they discovered similar
findings as the current study most likely because the
because the researchers looked at differences in
status between urban and rural areas of South
Africa®.

Zambia being a low-income country has many
students who fall in a low-income bracket. From the
demographic information of the current study, the
researcher further found that most of the students fell
into an extended family situation which would mean
increased financial burden for those responsible for
student sponsorship.

In the current study students also advocated for a
need for spaces to be used for relaxation as well as
for studying. It is evident that these spaces are
needed and are vital for student wellbeing and
success. If a university were to offer such spaces,
students would accept to use them once offered.
These findings differ from findings by Vetrivel,
Vidhyapriya and Arun who encouraged creation
relaxation and supportive spaces for students at the
Universities to improve mental health, physical
health, social connections and academic support of
students”. Additionally, university spaces should be
visually pleasing and well-arranged for students to
use as they please such as relaxation, study, rest or
for passing time®, thereby reducing stress and
anxiety levels experienced by students®.

CONCLUSION

The importance of investigating student needs
cannot be overestimated as its through increased
understanding of specific student needs that make it
easier for the needs to be managed effectively and
efficiently. University management should focus on
meeting student needs a these keep students from
concentrating on school work, thereby leading to
under performance and failure. Not only this, but
students may develop psychological and mental
distress which would lead to lifelong sequalae
especially if students have poor copying strategies.

It is hoped that the findings of this study will guide
the University of Zambia Management to focus on
increasing the number of relaxation and library
spaces.

Furthermore, the institution can provide adequate
accommodation for students, aid in students
accessing financial aid and ensure that all students
are able to access learning materials for study. Once
these needs are met students will be able to adjust
well to university environment and achieve their
academic goals in the University.

What is already known on this topic:

1. Importance of meeting student needs in
order to ensure that effective academic
performance for students

Students experience anxiety and
psychological distress when they enter a
university community for the first time
Higher educational institutions need
established student support systems in
place which are comprehensive and all-

inclusive in nature.
What this study adds:

1. Specific insights on the needs of university
students from the University of Zambia,
Ridgeway Campus

Identification of students' needs such as
finances, accommodation, students'
support systems, and study spaces and
materials.
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3. Therealization that students' need supportin
adjustment to campus life as lack of
adjustment affects their overall academic
performance

Identification of psychological distress
experienced by students which usually leads
to depression as a mental health disorder.

Study limitations

As the researchers worked at the university of
Zambia teaching the students, there may have been
researcher biases which could have influenced the
data interpretation. The researchers attempted to
reduce this through involvement of multiple
researchers being involved in the coding and
analysis of the data.

Recommendations

1. University of Zambia management should
ensure to conduct periodic assessments of
students' needs in order to identify and meet
them thereby guaranteeing academic
success among students

University Management should target
provision of the identified needs as this
improves students' satisfaction and may
improve enrolments.

Spaces specific for relaxation and
entertainment should be set up by university
management to prevent feelings of
segregation and isolation felt by students.
Student support units should be enhanced at
Ridgeway Campus which also provides
effective counselling services by qualified
professionals.

UNZA management should train faculty as
peer advisors who act as 1% line contact with
students who attend to students needs.
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